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We feel it is important to explain

the title of the project – Going

Places and Growing Places - and

how this communicates the

educational objectives of the

project work that this book is

about.

Going Places
The words ‘Going Places’ explain

how the project encourages the

children to first focus on their

every day place of learning

before setting off on on a journey

into the urban environment of

the city. Their nursery, built

initially as a primary school in the

1960’s, is a flat roofed single

storey building surrounded by a

landscaped playground. 

Anything that can be called a

study, whether, arithmetic,

history, geography, or one of the

natural sciences, must be derived

from materials which at the

outset fall within the scope of the

ordinary life experiences of the

child.’ (1)

John Dewey

Experiences and Education

After exploring the learning

spaces in which they play the

children set off on an exploration

of the built environment that

surrounds their nursery. This is a

district of social housing and

community buildings that is

divided by a motorway, the two

sides of which are linked by a

footbridge that is a dramatic

structure in other wise bland

surroundings. This area was one

of the largest urban clearance

areas in Europe in the 1960’s and

was rebuilt as social housing to

an overall landscaped layout that

separates vehicles from

pedestrians. 

In contrast to the walk through

their local area the children, with

their teachers and parents, later

took the bus into the historic

center of the city and walked to

St Anne’s Square; a relatively

small 18th century city square

with a church at one end and

surrounded by shops and cafes.

The shops and cafes are on the

ground floor of commercial

buildings of varying height and

design. The children’s visit is an

opportunity for them to

experience the urban space

enclosed by the buildings and

then explore a wide range of

‘urban furniture’ like the war

memorial, fountain, trees and

seats arranged in a pattern to fit

into the geometric plan of the

space and the routes of the

footpaths that cross the Square.

 In one corner of St Anne’s Square

is the Royal Exchange Building

that was built as a commercial

center to house large numbers of

merchants selling cotton. For this

reason inside the building is a

space of similar dimensions to the

square outside. At the time it was

built it was described as ‘ the

largest room in the world ’ but

due to advances in technology it

became redundant for its original

use and years later the space was

Going Places
Growing Places

This is a book that tells how the children, their teachers and families from Martenscroft
Nursery School worked with artists from PLACES to explore the environment in and around
their school and compared this with the sensory environment of the city itself. The children
then worked on a number of projects with the artists that interpreted their sensory awareness,
feelings and ideas about the spaces and the buildings that they had experienced.



converted to house a modern

theatre. The steel ‘ bridge ’

structure of the theatre that

spans across the space is in stark

contrast to the highly decorated

traditional building which houses

it. In an earlier project a child

described this contrast as being

like “ opening the garage door at

home and finding someone had

parked a space ship inside! “ 

After the children had explored St

Anne’s Square they went from

this large external space into the

Royal Exchange Building. They

climbed the gigantic flight of

steps that is enclosed in a massive

portico and went through the

sliding glass doors into the foyer

of the theatre.  They experienced

the contrast in scale and

enclosure between the two spaces

and talked about how the

difference made them feel. They

walked around between the

columns in the foyer and then

went into the theatre and onto

the stage, suspended in the

original space, and pretended to

be actors in a play. 

The contrast between the two

journeys was intentional in order

to give the children as wide an

urban experience as possible. On

both journeys the children were

encouraged to experience their

surroundings in the same sensory

way, for example, by touching, by

listening and by looking. To talk

about their feelings, ask

questions about things they did

not understand and take their

impressions back with them to

talk about and work with later. In

this way they became more

deeply aware of their location,

aware of the variety of surfaces

on which they were walking, the

range of materials that

surrounded them, the different

shapes of urban objects and the

relationship in scale of their own

bodies to the spaces they were

occupying at the time. 

Growing Places 
During the project they began to

understand this place in detail

through creative experiments

with materials and through

imaginative play with structural

forms like beams and arches to

define and enclose spaces.

Working alongside their creative

collaborators they located their

structures and enclosures in the

garden and in doing this they

acquired skills based on their

understanding of the use of

materials and tools. 

The words “Growing Places” which involved the children in a learning journey in which
they started to care for a small and enclosed garden that is annexed to their school
playground. By caring for this environment over time they will get to know it better and
make it their own through a process of planting, husbandry and construction. 



The children worked with their

teachers and creative

collaborators in starting the

process of ‘growing this place’. As

they worked we discussed

questions like: What was this

place used for before we took it

over? How long does it take

plants to grow and how is this

affected by the seasons of the

year? In proposing and discussing

their answers to these and other

questions the children started to

acquire the knowledge they

needed “to grow this place” and

to better understand the urban

environment of which their

garden atelier is a tiny part. 

In their understanding of the

environmental threads that run

through the project work the

children begin to realise that

their ‘ small place ’ is connected

to all the other places that make

up the urban environment that

surrounds them. They began to

understand how the built

environment of the city, the city

that they walked through earlier,

is made up of many other such

‘places’ like the one they are

creating in their school. As with

their ‘garden atelier ’ space these

are places that are constructed

and cared for by people working

together over time. Working in

collaboration to ‘ grow the

creative life of their city ’.

The overall programme of project

work, experienced by the

‘stimulus group‘ of children also

had an impact on the creative life

of all the children, their families

and teachers who make up

Martenscroft Nursery School as “a

community of learning”. The

main reason for this wider

sharing of experience is the

openness of approach and the

philosophy of involvement that

runs through this community. This

meant that although there were

only a relatively small number of

children and teachers involved in

the programme its impact was

much wider. It impacted on the

learning of the remainder of the

children, the practice of the staff

and the lives of the families

through the advocacy of their

children. It was also enhanced by

the visually open environment of

the school building that provides

views and stimulates awareness

both into and out of the learning

spaces. Being able to see what

was going on made the creative

approach and methodology of

PLACES more accessible and

understandable to all involved in

the day to day life of the school.  

the children begin to realise that their ‘small place’ is
connected to all the other places that make up the
urban environment



Collaborative working has been

at the core of the approach

developed by PLACES since it first

became established in Manchester

in 1999. This way of working has

developed a network of creative

organization and individuals who

continue to be involved in

projects like “Going Places and

Growing Places”. 

Such a collaborative way of

working is evident in the

photographs in this book and film

that accompanies it. They

illustrate the wide range of skills

that are available in the project

team that provide opportunities

to work across a broad creative

front in the project work we do

in collaboration with children,

families and teachers. 

Such a way of working provides

creative bridges between the

various fields of art like -

painting, sculpture, architecture,

music, theatre – and areas of

applied science like - building,

town-planning, engineering,

horticulture and ecology. These

links and the crossovers in

thinking that they generate are

vital in the development of an

understanding of how the built

environment of a city is

generated and sustained.

Through these creative crossovers

the children, families and

teachers begin to understand the

fundamental links between

conceptual thinking and the

testing of ideas through practical

application. This approach to

project work as is illustrated in

“Going Places and Growing

Places” shows how important it is

for such a team of “creative co-

learners” (5) to ‘think outside the

academic box’.  When such

knowledge and skills meet and

overlap, as was the case with the

current project, there is much

greater potential for children’s

theoretical and practical learning

to be embedded in their long

term understanding of the world

around them.

This is the reason why project

work is so important in the

process of learning. Even when

computers are used as ‘a tool’ in

children’s learning or in the

contemporary approach to design

it is vital that those involved

envisage the outcomes through

their senses. The importance of

sensory awareness is described in

the following quotation

“ The computer creates a distance

between the maker and the

object, whereas drawing by hand

as well as model making put the

designer into a haptic contact

with the object or space. In our

imagination, the object is

simultaneously held in the hand

and inside the head, and the

imagined and projected physical

image is modeled by our bodies.

We are inside and outside the

object at the same time. Creative

work calls for a bodily and mental

identification, empathy and

compassion.” (6)

This book and the accompanying

film are an outcome of the

ongoing collaboration between

PLACES (2) and Martenscroft Nursery

School and Children’s Centre in

Hulme, Manchester (3). These two

organisations have worked together

for ten years as partners in the

EYFS Creative Collaboration

Project funded by Manchester

City Council. When this project

ended they decided to continue

to work together on a

programme of research and

practice that promotes creative

learning in young children. From

the outset this work placed an

emphasis on a project-based way

of working that involved the

children’s families as partners in

an exploration of the built

environment of their city.

In October 2012 we established

our partnership further by

developing a joint vision

statement. 

‘ Our joint vision for collaborative

working is to inspire children,

families and early year’s

practitioners to engage with and

learn creatively from the built

and natural environment of their

city and to do this in ways that

are innovative and new to them.

To encourage those involved to

explore the built and natural

environment of their city beyond

the familiarity of their everyday

surroundings and to sense the

wonder that can be generated

through experience of these. To

awaken their curiosity, develop

their ideas and expand existing

interests in and around the built

and natural environment of the

city; through this to develop

individual characteristics of

learning and knowledge that are

sustained in the form of

memories that will last a life time

and inspire future generations.’

The EYFS practitioners at

Martenscroft described this way

of working as it related to the

planning and delivery of Going

Places and Growing Places:

“As practitioners at Martenscroft

we recognise that in our work

with young children listening is

important, very important. So we

asked ourselves a series of

questions. How good are our

children at listening, really

listening? Do we provide

different ways to experience

listening?  Do we give children

the opportunity to work together

at listening and what would that

look like? Sitting at group time or

outdoors on the stage what

sounds do the children hear? How

many different sounds can they

identify? Were the children used to

listening? Is our programme of

activities for ongoing letters and

sounds work good enough, how can

we improve? As we planned our

different listening activities we

realised there was so much more we

could do and so much more for the

children to engage with and learn,

and so we embarked on our

project.

The aim of the project was to

explore different ways to develop

children’s listening.

In developing our project we

wanted to:  

   Activate the children’s
curiosity, imagination, receptive

and expressive capabilities

   Be guided by the children’s
responses to activities

   Utilise a range of media to

maximise opportunities for

multisensory learning

   For the children to engage
with their immediate and local

built environment through sound

   To capture experiences
through film and photography in

order  to engage parents and

carers and for our own learning

   To engage with parents and
carers to promote their learning

with and about their children In

order for us to learn and evaluate

our project we decided initially to

work with a small group of

children for each of the projects.

This group would be our stimulus

group. Our school community is

very diverse and socially,

ethnically and culturally they are

very different. We wanted our

small group to reflect this and so

we chose our participants

carefully.”  (4) 

Collaborative Working 

Connections 



Through our research and

practice we find that when young

children, who do not visit the city

center very regularly, enter a

building or an urban space in the

city for the first time they are

often overawed. They find it hard

to move out of their sensory

‘comfort zone’ which they have

constructed around the domestic

scale and sensory experiences of

their home or school.

“ The possibility of things – the

counterfactual world of

supposings and imaginings make

it possible for children to stretch

themselves beyond the every day

realities and confront the

question – What if? “  (8)

Our research through practice

indicates that in order for young

children to engage with the

experience of urban spaces and

buildings there is a need for ‘a

creative intervention’ that

provides a sensory and tangible

bridge between the child and the

space or object in which or

around which he or she are

temporarily located. 

“ The intervention can be an

object or an event that in its self

engages with the space or the

structure. It should attract the

children to both physically and

mentally engage with the

context. In this way it generates a

creative dialogue between the

child, the intervention and the

space that ensures that all the

child’s senses are involved in the

exploration.”  (9) 

Such intervention also acts as a

catalyst in a child’s process of

creative learning and is described

as “a starting point or a playful

trigger” in a “pedagogy of

connections”. In the current

project such “playful triggers”

have been a story created jointly

by the children and their

collaborators, an existing bridge

across a motorway, the children’s

life size portraits of themselves

and a multi functional timber

structure built in a garden. 

In the planning and delivery of

this programme of project work

PLACES worked very closely with

the nursery and children’s center

staff who carried out there own

documentation of the

programme as it evolved over the

weeks.

This practitioners documentation

recorded how:

“.  .  the children benefited from

hands on experience that

provided them with opportunities

to talk, comment and ask

questions .  .  to follow and

record  the individual learning

pathways of children, how they

made choices about the direction

of their own learning and they

were able to express their own

voice.  .  .  the practitioners were

keen to note the characteristics of

effective learning that were

demonstrated by the children

alongside the learning that they

observed ” (4)

In the planning and delivery of

the project PLACES worked with

the EYFS practitioners in

developing a creative response to

the relevant parts of the Early

Years Foundation Stage that is

the basis of the curriculum at

Martenscroft Nursery School and

Children’s Centre.

The relevant parts of the EYFS (7)

are:

   PERSONAL, SOCIAL AND 
        EMOTIONAL DEVELOPMENT.

   COMMUNICATION AND 

        LANGUAGE

   UNDERSTANDING THE 
        WORLD.

   EXPRESSIVE ARTS AND 
        DESIGN.

The characteristics of the effective

learning were also observed and

developed.

Working within the Early Years
Foundation Stage Curriculum.

Stimulating children’s engagement with place



How the project
work has been
documented
In the following notes Project

One is documented in full in

order that the reader understands

the extent of the children’s

‘environment of learning’ and the

potential depth of their

understanding. In the other three

projects the ‘environment of

learning’ that the children

experienced was just as extensive

but the documentation is limited

to a commentary of essential

pointers due to the cost of

printing and publication. 

The project work is
based on built
environment themes
The aim of the project work is to

encourage the children to gain

sensory experiences of their

surroundings through the use of

their whole body. For them to use

that sensory information, in the

case of the first workshop the

emphasis is on sound, to provide

an understanding of their

relationship to the spaces they

are in. The theme of sound and

spatial understanding is explained

in the words of Steen Eiler

Rasmussen in his book

‘Experiencing Architecture’. 

“Most people would probably say

that architecture does not

produce sound. It cannot be

heard. But neither does it radiate

light yet it can be seen. We see

the light it reflects and thereby

gain an impression of form and

material. In the same way we

hear the sounds it reflects and

they, to, give us an impression of

form and material.”  (10)

Why each of the
projects has a title
The project work provides the

children with experiences that

form an integral part of their

learning process because they are

free to express their ideas and the

feelings these generate. This

forms part of the dialogue

between children, teachers,

creative collaborators and

members of the children’s family;

we then reflect on this with the

children in the form of the words

and images they have produced

in the process.

Through the sensory experience

described above the children

become involved creatively in ‘the

story’ of the places and things

they are exploring. They have

engaged with them in their

imagination in a similar way to

their identifying with the

narrative and pictures of a book

or the words, music and images

of a film. The essence of the story

is captured in the title of the

book or film as is the case with

each of the following projects.  

Description and Evaluation 
of the Project Work.



The children were encouraged to

interject with their thoughts,

ideas and questions; it was this

collaborative process that was

‘the engine’ that drove the

project on! Creating the story in

this informal way was assisted by

the use of simple props and by

incidents in the story being

illustrated by the creative

collaborators on large sheets of

paper that the children could see

and discuss. 

The story developed in the

following way:

Sidney was a sound catcher who

came from a large family of

sound catchers who collected the

sounds they found on their

travels and made music from

them .  .  .  they did this in the

same way as a painter chooses

from a palette of colours to make

a painting or as a cook selects

ingredients to bake a cake  .  .  .  .

.  .  . the family stored all the

sounds in a big wooden box in

the garden shed at the bottom of

the garden  .  .  .  .  .  .  .  as they

had been collecting sounds for

many years the box had begun to

bulge and SIdney  had to sit on

the lid to close it  .  .  .  .  .  .  .  .

when SIdney went out he always

listened for new sounds  .  .  .  .  .

.  .  as he traveled through the

city he could not understand why

all the people were rushing and

never stopped to listen to the

sounds in the world around them

.  .  .  .  .  .  .  one day SIdney took

the tram into the center of the

city and as he walked through

the streets he collected many new

sounds  .  .  .  .  .  .  .  sitting on

the tram on his way home he

began to draw a map of where

he had found the sounds in the

city streets  .  .  .  .  .  .  .  when he

got home SIdney went to the

shed to put the sounds in the box

but as he walked down the path

he saw that the door was open  .

.  .  .  .  .  .  as he put his head

around the door he saw that the

lid of the box was on the floor

and all the sounds had escaped  .  

.  .  .  .  .  SIdney reckoned that

because the sounds had been so

squashed the sounds had had a

fight and this had caused the box

to burst open  .  .  .  .  .  .  .  “Oh

dear!” said SIdney “ What am I

going to do, we have a concert

party in the park on Saturday and

we have no sounds to make our

music from.” – what a disaster!  .

.  .  .  .  .  .  he sat on the step of

the shed and began to cry but his

friend the blackbird, seeing his

friend crying, stopped to ask his

friend what was wrong  .  .  .  .  .

.  .  . when SIdney told the

blackbird about the lost sounds

he told Sidney not to worry  .  .  .

.  .  .  .  “ I will tell my friends,

they fly over many different

places and perch on lots of

different buildings in the city  .  .

.  .  .  .  .  there is a pigeon, she is

always in the city, and hears the

mots unusual sounds  .  .  .  .  .  .  .

there is my friend the duck who

swims on the canal and hears all

sorts of sounds both above and

below the water  .  .  .  .  .  .  .  I

am sure they will collect lots of

different sounds for you so that

the party in the park can still go

ahead  .  .  .  .  .  .  .  the blackbird

flew off and suddenly SIdney felt

happier  .  .  .  .  .  .  .  .  there will

be a party after all and SIdney

and the family will be able to

make the music.

The children and their

collaborators continued to

improvise the story by thinking of

different places in the city where

SIdney and his friends could find

sounds; these were places that

reflected the children’s interests

or their knowledge of the built

environment of the city.

Project One - 
Sound of things in places we know.
The creative intervention in this project was a story of – Sidney: The Sound Catcher – that
was made up by the children and their creative collaborators as the project went along. 



WORKSHOP ONE
Telling the story and
listening to the
sounds.
This was the workshop in which

the children and their creative

collaborators first worked

together to improvise and

construct the story of Sidney - The

Sound Catcher.

The children were fascinated by

the creative collaborator’s process

of making large drawings to

illustrate the story.

The children produced their own

drawings to illustrate the story

The children empathised with

Sidney in his having lost the

sounds he and his family had

collected and they were eager to

make new sounds to replace the

ones that had escaped from ‘the

box’ in the shed.

The children were provided with

a box of every day objects – for

example rings of keys, cutlery and

sticks – and they explored these

as sound making instruments.

They took turns in making

sounds, listening to them,

evaluating their quality and

deciding which sounds should be

stored in the box.

As well as instruments the

children used their bodies to

make sounds.

The creative collaborators

explained to the children that

they were recording the sounds

the children were making and

they would be able to listen to

the sounds later. 

WORKSHOP TWO
Exploring surfaces
and spaces through
sound.
The light level in the room where

the workshop was taking place

was lowered in order to intensify

the children’s experience of the

‘soundscape’ that was being

played as they walked in. This

consisted of everyday sounds like

footsteps and doors opening and

closing.

When the children were sat down

on the floor, the soundscape was

switched off, and the windows

were opened but the curtains

were kept closed. The children

then sat and listened to the

sounds they could hear from

outside and later they identified

these sounds and where they

thought they might be coming

from.

The children then chose an

implement from the selection of

every day objects. Together with

their creative collaborators and

teachers they went out on ‘a

sound journey’ to investigate the

sounds they could make on the

surfaces they found in the

playground – like metal shutters

and the ribs of the wooden

decking. They worked in teams of

two, taking it in turn to make the

sounds that were recorded by the

creative collaborators. The

children were asked to try to

remember the location in which

each of the sounds was made

The recording of the ‘sound

journey’ was then played back to

the children and talked about

when they went back into the

building.   

WORKSHOP THREE
Mapping a journey
through places of
sound.
At the start of this workshop the

children were enthusiastic about

relating their sound journey to

the story of Sidney and his friends

collecting new sounds for their

party.

The recording of the sounds the

children produced in the previous

workshop was played and the

children talked about how and

where they had made the sounds.

When the recording stopped one

of the children exclaimed “

Sidney must have taken the

sounds away with him.”

Another child then began to

retell the story of SIdney; she was

helped in doing this through the

other children’s imaginative and

detailed additions to the story. 

The children then went outside

into the playground to draw the

shapes of the sounds they had

made previously and draw a map

showing the relationship of ‘the

sound-places’ one to another.

Some of the children drew the

shape of the sounds they had

made in chalk on the paving close

to ‘the sound place’.

The children then suggested that

they follow the map and walk

with their creative collaborators

on a route that linked the

different ‘sound places’.



WORKSHOP FOUR
Making a box for the
shapes of sounds.
This was ‘a twilight session’ to

which the children’s families were

invited. It was an opportunity for

the creative colaborators to

introduce the project and explain

its educational objectives to

parents and listen to the

feedback from family members

on how the children had

explained the project to them at

home.

The children explained the story

of SIdney The Sound Catcher to

their families and talked about

how they were working towards

collecting sounds that would be

the basis of the music for the party.

The children explained to their

families that Sidney and his family

had kept all their sounds in a big

box in the shed but the sounds

had escaped. Now the children

needed their families to help

them each to make a box in

which to store the sounds they

had collected to replace the ones

that had escaped.

Using some large shoe boxes the

children and their families filled

each shoe box with a collection of

music devices like bells and

whistles. They placed these

devices in amongst a collage of

their drawings maps and

photographs.  

WORKSHOP FIVE
Shaping and folding
drawings of sounds.
At the start of the workshop the

children listened to the sound

journey they had worked

together to produce. They talked

about the utensils they had used

to make the sounds and the

surfaces the sounds had come

from.

Each child suggested how the

sounds could be put together in

the way the sounds of

instruments in an orchestra go

together to produce music.

Some of the children drew the

utensils or instruments they had

used to make the sounds. Other

children drew what they

suggested was the shape of the

sounds and in their drawings they

linked together the sounds in the

form of a musical score. They

produced these drawings on long

strips of paper

The children’s discussions among

themselves and with their

creative collaborators generated

the topic of musical instruments.

The instrument they were

introduced to was a concertina

and the shape and form of this

led on to the idea of folding their

long strip drawings into

concertinas which could be stored

in their ‘box for the shape of

sounds’. 



  WORKSHOP SIX
Meeting the SIdney
we have come to
know.
In this workshop the children

discussed what they thought

SIdney would look like. In their

re-telling the story they

considered if their were any clues

as to his appearance. How tall

would he be? What age would he

be? What country would he come

from? What would his clothes

look like?

As they collected all the answers

to these and other questions they

started to build up a picture of

SIdney. But the children also

realized that, although their ideas

were similar, their were many

variations in the different versions

of his appearance.

For this reason it was decided

that each child would do a

coloured drawing of SIdney and

then make a stick puppet along

similar lines to their drawing.

The creative collaborators then

explained to the children that

before the next workshop they

were going to make an animated

film of their drawings and use the

children’s ‘soundscapes’ as the

soundtrack for the film. This film

would be part of the shadow play

that they would all work on

together at the next workshop.

WORKSHOP SEVEN
Seeing SIdney and
the shapes of his
sounds.
The children’s families were

invited to this workshop session

in which the room was set up to

promote interaction between

children, teachers, family

members and creative

collaborators in a sensory

immersion and creative experience

of the sounds and images.

The space was subdivided by two

suspended screens that were used

for the projection of images in

conjunction with the walls, floor

and ceiling of the room.

There were moving film images

of the children’s activities during

the workshop sessions with an

animated film of the drawings of

the sounds used to create the

soundtrack of the film. This was

combined with static images,

projected through an overhead

projector, of the children’s

drawings of sounds and maps

that showed the location in which

they were made.

The children projected shadows

of the stick puppets that they had

made of Sidney The Sound

Catcher on to the screen as they

told the story of how they had

helped to collect the sounds to

replace those that had escaped

from the box in Sidney’s shed.

From the comments of the

children’s parents and siblings it

was clear that they understood

and appreciated why the

immersive and layered approach,

in both sound and images, had

been taken to the telling of the

story of Sidney..   



WORKSHOP EIGHT
Making some of the
sounds their own.
The largest percentage of the

project work had been carried

out by groups of children

working together. This joint

working had provided an

important collaborative learning

experience for the children but

the creative collaborators felt

that there was a need for the

children to re-visit their individual

ideas about the shape of sounds.

In doing this they were being

helped to recognize their own

creative responses and the

contribution these had made to

the overall project work. This

recognition and individual

celebration was more important

in the learning process of some

children than others.

The creative collaborators worked

with individual children in

revisiting and discussing the sounds

they had made and the ways in

which they had produced them.

In order to focus the children’s

attention they listened to the

sounds using earphones and it

was obvious from their reactions

that this intensified the

experience.

They drew while they were

listening and these drawings

reflected, in visual terms, the

aural qualities of the sounds; like

the shape in the relationship of

the parts one to another on the

page, the texture in the quality of

line, the rhythm in the repetition

and distance between marks on

the page and the volume being

illustrated by the density of the

shading and filling in of shapes. 

PARTY IN A PLACE OF
SOUNDS.
This was an after school session,

for the children, their families

and friends, that took place in

the Hall of the Nursery to

celebrate the completion of the

project work and to provide the

finale to the story of Sidney - The

Sound Catcher. This was because

the sounds that the story had

been about were to form the

music to be played by Sidney and

his family at a community party.

A group of staff and students

from the Royal Northern College

of Music were invited to the party

and they were asked to bring

their instruments with them.

A feature of the party was that as

the musicians played the children,

families and friends were invited

to draw the sounds of the music.

Having drawn the sounds of the

music the children were then

invited to work with the

musicians and their instruments

to recreate the sounds they had

heard. 

Outcomes for
children
Learning journey documentation

provided evidence of children

developing skills in the areas of

Personal, Social and
Emotional development
(PSED)

selecting and using resources

independently, expressing their

own preferences and interests

playing in a group extending

and elaborating play ideas with

others

Communication and
Language (CL)

listening and responding to

the ideas of others, maintaining

attention and concentration

using talk to connect ideas,

explain, anticipate, recall and

relive experiences

using language to imagine

and recreate roles and

experiences in play situations

Literacy (L)

listening to stories with

increasing attention and recall

Understanding the World
(UW)

talking about some of the

things they have observed

commenting and asking

questions about their familiar

world

knowing how to operate

simple ICT equipment

Expressive Arts and Design
(EAD)

tapping out simple rhythms

exploring how sounds can be

changed

understanding that different

media can be combined to create

new effects

Characteristics of effective
Learning

The project provided

opportunities for the children to

find out and explore, be involved

and concentrate, have their own

ideas and make links in their

learning.

Impact for practice- you can

use the outdoor environment

which provides a wealth of

opportunities for early Letters

and Sounds work using ordinary

every day equipment

use simple recording and

videoing equipment  to record

the children’s experiences, this

enhances their learning providing

the means to revisit activities

use story telling and making

up stories together to feed the

imagination and produce a

shared narrative which remains

with the children.

EDUCAT IONAL  OUTCOMES



These two bridges are constructed

one, of tubular steel and, the

other, of reinforced concrete. The

form and shape of the two

bridges reflect the structural

properties of these two materials.

For reasons of safety, during their

walk around the locality of the

nursery, the children focused on

the footbridge. But as both

bridges are very close together

and the children had crossed both

at other times with their families

it was felt they could discuss their

ideas about the spatial, structural

and sensory qualities of both

bridges.

WORKSHOP ONE
Listening to the
sounds around us
The workshop began with the

children sitting on the floor in a

circle – ‘a circle of sounds’ - each

child made a noise with their

body like clapping or whistling.

The children then ‘passed’ their

sound to the next child who

repeated the sound they had

received. The children then lay on

the floor in a circle with their

eyes closed and listened to the

background sounds they could

hear both inside and outside

their room

The children then described their

journey to school, the things they

saw and the sounds they

remember hearing on the way –

birds singing, cars going under

the bridge and the noise of

machines on the buildin site

nearby.

The children then went out on a

walk with their teachers and

creative collaborators to visit the

footbridge which they had

already described crossing on

their way to school. They walked

over the bridge and stopped in

the middle from where they

could see the tubular steel road

bridge. As they walked they

banged wooden sticks against the

concrete structure of the

footbridge and the metal railings

along the side of the bridge. They

talked about how the sounds

were very different – one sound

very flat and heavy with the

other lighter and more like

ringing bells. As they walked their

collaborators recorded the sounds

they were making so that they

could listen to the sounds again

when they got back to the

nursery.

They walked down the path at

the side of the bridge to explore

the columns and foundations on

which the bridge is built. They

talked about how heavy it

looked, how small it made them

feel and how very strong it

appeared when you looked up at

it from below. 

WORKSHOP TWO
Asking why and how
to build a bridge?
They looked at photographs of

the two bridges they had seen on

their walk and compared the

curving shape of the road bridge

– an arch - with the flat shape of

the footbridge – a beam.  What

would the sounds of these shapes

be like? Which of these bridges

was the heaviest, which the

lightest and which was the

strongest?

The children thought about and

discussed these questions - Why

do we need to build bridges?

What does it make us feel like

when we cross a bridge from a

place on this side to a place on

the other side. How long could a

bridge be? How much weight

could a bridge carry? What

happens when a bridge breaks?

What materials can we use to

build bridges?

The children then drew their

ideas for bridges and some of

these bridges were ‘viaducts’ –

roads in the air - whilst other

bridges were like buildings with a

road on the roof!

They then started the process of

building the bridges they had

imagined in their drawings. There

were many materials available to

them, they could choose but they

had to be selective and test them

out in the process of building –

some were good as beams, some

as columns and some just fell

over!

Project Two 
Going out in search of sounds.

The creative interventions in this project were – the existing bridges across the motorway –
one is a road bridge and the other a footbridge that many of the children cross on their
way to school everyday.



WORKSHOP THREE
Memories of crossing
bridges.
The children’s families were

invited to take part in this

workshop as away of helping

them to understand why their

children had been talking about,

drawing and building bridges at

home over the last few weeks!

The children took it in turns to

tell their families about their

journey across the bridge, the

things they had seen and heard,

their exploration of the places

around the bridge and the range

of sounds they had made from its

different materials. 

Having told their families ‘the

story of their journey’ the

children started to illustrate this

story with drawings of the objects

and the experiences, including

the sounds, which they had found

important. 

Each child was given a large box

in which they made a 3D

montage of their drawings of the

memories of crossing the bridge

in a similar way to Sidney had

collecting his sounds in a box in

the garden shed.

WORKSHOP FOUR
Listening to the
sounds again
Using their ‘boxes of memories’

from the previous workshop the

children took it in turns to tell the

stories and sounds of their

journey to the bridge that were

contained in their boxes. They

talked about the responses their

families had had to the sounds

and the stories.

The children and their

collaborators re-visited the bridge

in order to record the sounds the

children made in ‘playing’ parts

of the bridge like a like a musical

instrument. This process of

children’s sound making was

filmed by the creative

collaborators.

Since the children’s previous visit

they now found the bridge was

being repaired and the

contractors had erected lengths

of metal safety fence. This was

made from much thinner metal

than the railings of the bridge

and so the children could produce

a whole range of different

sounds.

Around the base of the bridge

was an extensive construction site

and the children became very

interested in the whole new

range of sounds produced by the

plant and machinery on the site

below combined with the noise

of the traffic on the motorway

below. 



WORKSHOP FIVE
Sounds and images
made in concert.
The photographs of the two visits

to the bridge that were laid out

on the floor of the School Hall

stimulated a lot of discussion

among the children about the

things they had done and the

things they had seen on the visits.

The children watched the footage

of the film of themselves on the

on the bridge and listened to ‘a

soundtrack’ of themselves

‘playing’ the bridge like a musical

instrument.

Working together in the Hall the

children imitated the sounds they

remembered making on the

bridge and found the location of

the sounds on the photographs

and in the film.

The children made drawings of

their ideas about the shape,

rhythm, colour and volume of

these sounds and collaborated in

exploring how the sounds made

individually could be linked

together in the form of ‘music’. 

Through the process of project

work that involved the children in

looking, listening, discussing,

drawing and making they began

to understand the structure of

the footbridge and the ways in

which it responded to its location.

It was evident from the outcomes

of the project work that some

children had stood back and

taken a macro approach

understanding the bridge. In

contrast other children had

moved in close and taken a micro

approach to understanding the

structure of the bridge and its

materials. 

Outcomes for
children
Learning Journey documentation

provided evidence of children

developing skills in the areas of

PSED

Selecting and using resources

with help

Seeking out others to share

experiences with

CL

Listening to others one to

one or in small groups

Using talk to connect ideas,

explaining what is happening,

recalling and reliving past

experiences

Building up vocabulary that

reflects the breadth of their

experiences

Mathematics (M)

Using positional language

UW

Remembering and talking

about significant events in their

own experience

Talking about some of the

things they have observed

Commenting and asking

questions about the world

EAD

Using various construction

materials

Tapping out simple rhythms

Exploring how sounds can be

changed

Characteristics of
effective Learning
This project provided

opportunities for the children to

engage in open ended learning,

persist with activities when

challenges occur, finds ways to

solve problems and test their

ideas.

Impact for practice-
you can
Use your immediate environment

for short walks.  All can take part

in small groups.

Use the environment to listen to

sounds and explore making

sounds.

Encourage children to recall the

journey through storytelling and

making 2 and 3 dimensional

representations.

EDUCAT IONAL  OUTCOMES
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    WORKSHOP ONE 
How will I recognize
myself in the city?
The children sat in a circle on the

floor and took turns to introduce

themselves, to talk about their

families and describe where they

live in Manchester. It was

explained to the children that

people who live in a city are

called ‘citizens’.

In their being introduced to the

project the children were asked if

they new why Manchester was

called ‘a city’. Based on their

answers, most of which were

about it being big and very busy,

it was explained that they were

going to go into Manchester to

visit a part of the city called St

Anne’s Square.

It was explained that St Anne’s

Square was a public open space

surrounded by high buildings

with a church at one end and

shops around the sides. The

children observed that the space

is only for people walking in the

city and not for cars. The space

contains a number of big trees,

sculptures and seats for people to

rest and the children recognized

these from the photographs.

Some children explored the micro

detail of these objects, how they

were made and of what materials

whilst other children stood back

and looked at the size, shape and

scale of these objects that they

had seen in the photographs; for

example -How big are these

things in comparison to my size?

Other children were fascinated to

compare the scale of the giant

stone balls to the size of the small

cardboard figures of themselves.   

The children made drawings of

each of the buildings, the

sculptures, the trees and the

seats, based on the photographs

they had been given. They then

laid out their drawings on the

floor of their room in the

rectangular shape of St Anne’s

Square.

They talked about what they

thought the square would be like

when they visited it and how they

thought they would feel. Will the

space be very noisy? Will the

people be rushing about? 

WORKSHOP TWO 
I look small standing
by this building
The creative collaborators had

made large-scale models of the

buildings that surround the

square together with cardboard

cut out figures of people to the

same scale.

Using the models of the buildings

and based on the photographs

the children laid out the plan of

St Anne’s Square on the floor.

They introduced the scale figures

to show how busy they thought

the city would be. Then each took

one of the figures and positioned

it in the square to represent

themselves on the day of the visit.

As they talked about the visit the

children made drawings of the

square based on the photographs

and the scale models. They

included the sculptures and trees

they could see in the photographs 

Each child then adopted one of

the model buildings to look at

more closely and selected one of

the scale figures to represent

themselves next to the building

or looking out through one of

the windows.

Project Three 
Meeting ourselves in the city.
The creative interventions that formed a part of this project were the life size figures that
the children made of themselves. Earlier in the term the children had painted portraits of
themselves and these were introduced into the current project work as a starting point in
the children establishing a sense of their own identity and personality.



WORKSHOP THREE
Making a model of
me
The children lay down on large

sheets of thick cardboard and the

creative collaborators then drew

the outline of each child in pencil.

In the process of making these

drawings the children could

adopt any pose that they felt

reflected their personality 

These life size figures were then

propped up around the room and

the children painted in their

features and the colour of their

clothes.

The figures were cut out and

mounted on wooden stands that

would allow them to be stood up

on the pavement in St Anne’s

Square during the children’s visit.

WORKSHOP FOUR
Look! That’s me
standing over there
On the morning of the visit the

creative collaborators arrived in St

Anne’s Square before the children

and located the life size figures

around the square. They selected

a range of places to locate the

figures, for example, standing

looking into a shop window or

next to one of the sculptures.

The children and their teachers

had travelled into the city by bus

and walked through the streets

to St Anne’s Square. On arrival

the children were excited but very

quickly saw the figures and went

‘hunting’ for themselves.

On finding themselves the

children reacted in different ways,

for example, one boy stood for a

long time in front of his figure

staring at its face. Another child

used her figure to ‘measure the

height of the objects in the

square. All the children quickly

picked up their figures, took

them on a tour of the square and

then re-located their figures in

different places that they found

interesting. Some children used

their figures to act out events like

the meeting of friends, people in

the phone box or groups of

people standing talking to each

other.

Some of the children went with

their collaborators into a coffee

shop and used their figures as

puppets in creating a

performance in the window of

the shop for the people passing

by outside.

After that the children, teachers

and families went with the

figures into the Royal Exchange

Theatre and created a similar

impromptu performance on the

stage of the theatre.

At every stage of the visit, both

outside and inside, there was

evidence that the children were

absorbed in sharing the

experience of the city with ‘their

other self’.  



WORKSHOP FIVE
Sharing memories of
being in those places 
Prior to this workshop the

creative collaborators re-

constructed the scale models of St

Anne’s Square on the floor of a

room in the nursery and

surrounded it with the children’s

life size figures. Before the

children came into the space the

lights were dimmed and the film

footage of their visit to the city

was projected onto the models

and the walls of the space.

On coming into the space the

children were encouraged to walk

into the projected images and in

doing so remember the things

they had experienced and the

spaces and places they had moved

through on the visit. 

The children then sat on the floor

and talked about the visit. How

the experience of being ‘within’

the images of the film and the

shadows of the buildings had

brought back all their memories

of the city.

While they talked they created

drawings of their memories of

the spaces and the buildings they

had experienced. It was

interesting to note that many of

the drawings illustrated the

children’s experience of the space

as well as the surfaces of the

buildings.

WORKSHOP SIX 
Our meeting up with
a singing tree!
This workshop was a family event

that took place on a weekend

before Christmas at PLACES - The

Architecture School for Children

(11) in Manchester.

On their way to the workshop the

children, their families and

teachers re-visited St Anne’s

Square. Some of the children

were very excited at the thought

of being in their Square again,

they expressed a sense of

ownership and explained to

teachers and parents that “ this is

our Square!” in the city. 

On this occasion the children

found the Square to be very

different from their earlier visit;

that had taken places on a sunny

weekday morning in late summer.

This present visit was taking place

on a dull weekend afternoon and

the Square now contained a

Christmas Fair. They were amazed

by part of the decorations that

was a Christmas Tree which sang

to the visitors!

The children talked about how

their experience of the city had

changed. There were lots more

people, much more noise, much

less space and they could not find

many of the things they

remembered seeing now hidden

behind decorations. 

When they got to the

Architecture School there was an

exhibition of some of their

drawings and films were showing

their visit to the city earlier in the

year. There was a party

atmosphere as they worked with

their families on making

sculptures to decorate the city

when Christmas was over and the

city was bare of decorations..  

Outcomes for children
Learning Journey documentation

provided evidence of children

developing skills in the areas of

PSED

Expressing own preferences

and interests

Selecting and using resources

with help

CL

Responding to simple

instructions

Showing an understanding of

prepositions

Retelling a simple past event

in the correct order

L 

Sometimes giving meanings to

marks they draw and paint

Ascribing meanings to marks

they see in different places

M

Using positional language

Begin to use the language of

size

UW

Remembering and talking

about significant events in their

own experience

Talking about some of the

things they have observed

Knowing some of the things

that make them unique and can

talk about some of the similarities

and differences in relation to

friends and family

Showing care and concern for

living things and the environment

EAD

Developing preferences for

forms of expression

Characteristics of
Effective Learning
This project provided

opportunities for the children to

show curiosity about people and

use senses to explore the world

around them

Impact and wider
practice – you can

draw round children to make

models and place in different

positions

make models of the setting

and other buildings to use for

mapping

take photographs when out

on a walk. Use these to sequence

and retell events

EDUCAT IONAL  OUTCOMES



The sculpture was built by the

collaborators from PLACES who

worked alongside the children in

the garden atelier over the weeks

they were immersed in the

project.

The sculpture is semi functional

and provides – support for plants,

sun protection, rain collection,

wind shelter, bug habitat, nesting

place, display structure – but also

it can be anything that the

children imagine – a giant wave,

a creature with many legs, the

skyline of a city or just a place for

a picnic with the creatures. The

teachers and creative

collaborators envisage the

sculpture as part of ‘a place of

making’ in which nature and

human creativity will come

together through the process of

‘the children constructing their

learning’. (5) 

This is to be - an outdoor ‘atelier’

space – a studio, a workshop and

a classroom that 

“.  .  .  .  .  .provides a place for

children to become masters of all

kinds of techniques  .  .  .  .

.masters of all the symbolic

languages and the practical crafts

.  .  .  .  .  . a place  that assists

adults in understanding the

processes of children’s learning.”

(5)  

It is to become an environment of

“enriched normality” (5) that is

never, in its self, complete but

always evolving in a process of

the children’s “world making”

that is the outcome of their

imagination, creativity and

empathy. 

“ Although the world making of

both artist and child is original

and generic this behavior can be

described as a search for existing

laws that permit forms to appear.

World making is learning in the

widest sense, but it is also an

adaptation to environment as

nature, a search for higher levels

of synthesis of self and world

drawn from the recognition that

outer and inner worlds

interdependent aspects of reality,

rather than independent states.”

(12)

The children’s learning was

expanded and enriched by this

project being part of a cross-city

education programme for the

Manchester International Festival

called ‘Learning in the Biosphere’.

This was a joint programme of

work between PLACES and The

Biospheric Foundation with the

project work taking place in and

around schools in both

Manchester and Salford.   

WORKSHOP ONE
Learning in a place of
growing.
The workshop began with the

children being told the story of

the Biosphere and how it is the

ecological environment in which

all the habitats and lives of the

plants and creatures in the world,

including humans being

interconnected one with another. 

The story telling took place in an

environment of projected images

and background sound to

illustrate how the different

habitats and lives of creatures

and plants overlap and are

dependent one to another.

The children talked about their

homes as a habitat for the life of

their family. How it was made

and how it protected them from

the weather. They talked about

how human habitats like family

homes come together to create

the environment of the city. 

The children communicated their

understanding of ‘habitat’

through drawing and talked

about the creatures whose

habitats they thought they would

find in their atelier garden.  

WORKSHOP TWO
Touching as a way of
learning.
The children went outside and

explored ‘the garden atelier’ to

find out how many habitats it

contained. Their creative

collaborators explained to the

children that in order to do this

they would have to use their

other senses – to listen, to touch,

Project Four 
Ideas flourish in growing places
The creative intervention in this project is a permanent legacy of the whole creative
learning program. It is a giant timber sculpture that bridges over the four raised growing
beds in the existing garden area of the playground which is to be known in future as ‘The
Garden Atelier’. 



to smell – and not just to look. In

order to start to understand the

habitat of creatures through their

senses the children would have to

listen for the sounds of insects;

like the humming of bees and the

songs of birds that live in the city,

to dig down into the soil with

their hands to find the worms,

and to smell the scent of the

flowers that attract the

butterflies and bees.

The creative collaborators had

made ‘a bug hut’ which combined

habitats for different types of

insects. The children found a

location for it in the garden that

would be attractive to insects –

warm and sheltered from the

wind and rain – and they began

to furnish the ‘bug hut’ with

things they felt the insects would

require. 

They looked at pictures of

different sorts of insects and

talked about what made them all

different - some had wings, some

had horns, some had long

tongues and some had lots of

eyes, not just two like human

beings.

Then they drew their imaginary

bugs and made colourfull models

of them. Their idea was that

when they placed these models

on the sculpture or in the trees

they would attract real insects to

the garden and make them feel

at home.  

WORKSHOP THREE
Walking into the
world of bugs.
For this workshop the lights in

the classroom were turned off so

that moving and overlapping

images of insects and birds could

be projected onto the walls, the

floor and the ceiling. This created

an environment in which the

creatures were magnified in size

and their colours intensified in

the darkness.

The children came into the room

after the lights had been turned

off and while the images were

being projected. The children

were wearing white tee shirts and

so the images were projected

onto their moving bodies. At first

they stood still and took in

everything they could see but

after a time they began to

recognize the species of insect or

bird and adopt them for their

own. They then moved about

with the insect bird and mimed

their actions – for example -

moving their arms as if they were

wings.

Some of the children made the

sounds of the birds and other

children talked about the things

they knew about the bird or

insect they had adopted.

The teachers and creative

collaborators felt that the

experience of this workshop

would be of value to other

children and teachers than those

in ‘the stimulation group’ and so

the film footage was run a

number of times for different

groups. All of the children in the

other groups responded in a

similar way to this session

although they had not had the

benefit of the previous

workshops. 

WORKSHOP FOUR
Building homes for
birds and insects.
This workshop took place in the

atelier garden alongside the

creative collaborators from

PLACES who were building the

giant sculpture. The children’s

work-benches were located

adjacent to the tools and

materials that the sculptors were

using. During the workshop the

children watched the growth of

the sculpture and asked questions

about the way it was being built.

The children had their own

materials and tools and were

involved in building bug towers

and bird boxes which, as they

already knew, would be

positioned around the garden

and in the sculpture to attract

insects and birds.

It was explained to the children

that the sculpture was in part

functional but was also there to

be attractive, as was the case with

their bird boxes and bug towers.

Their designs would enhance

both the function and the

appearance of the sculpture and

encourage insects and birds to

make the garden their home.

As the children worked they

brought their part completed

boxes and towers and tested

them out as part of the sculpture

or held them up against the fence

or in a tree to see what they

looked like.

There was a creative crossover in

learning between the work of the

children and the work of the

sculptors. For example, some

children asked if they could use

the cut offs from the timber

frame as part of their towers and

boxes or asked if the sculptors

would show them how to cut the

wood, spread the glue or knock

in the nails.  



WORKSHOP FIVE
What we can learn
from a bird’s nest.

The children examined a bird’s

nest that had been brought in by

their creative collaborators; they

held it in their hands to assess its

weight and turned it over to

understand its shape and

structure. Through having contact

with it in this way it they realized

it was made of many different

materials, cardboard, plastic,

string and twigs: they also

realized that its circular shape

made it strong but the materials

it was made from also made it

very light. 

They talked about the design of

the nest and how the bird had

known to make it in this way– for

example – how did the bird keep

the rain off the eggs as the nest

did not have a roof?

They also talked about places

they knew where birds choose to

build their nests. They felt that

this process was important

because of the nest having

protection from the rain and not

being blown away by the wind. 

When the children turned the

bird’s nest over they could see

from the shape of it that it had

been built between two branches

of a tree.  It was explained to

them that this would have meant

that the nest was secure and

could not be blown away by the

wind; the leaves of the tree

would have provided a roof for

the nest to keep the rain off the

eggs.

As the garden atelier is enclosed

by a fence the children in the

playground could watch the

sculpture being built and the

children working at their benches.

The children involved in the

workshop gave the children in

the playground a running

commentary on what they were

doing now and what they would

be doing next.

WORKSHOP SIX
Opening a café for
the birds and the
bees.

The children were interested to

know why insects helped the

plants in a garden to flourish and

why the plants would also be

important in the lives of the

insects and birds who would

attracted to the garden-atelier

space.

There were discussions about the

pollination of plants, how they

provided food for insects and

how some plants were more

attractive to insects and birds

than others because of the

richness of their pollen and the

profusion of their fruits and

seeds.

The children were reminded of

the importance of them using

their senses to identify plants and

to understand why some plants

are attractive to animals, insects

and birds – for example the

strong smell of plants like

buddleia that attracts the

butterflies and the open shape of

some flowers that allows the

insects to get to the pollen. The

children decided to introduce this

sort of plant in to the garden-

atelier so that they could work

alongside creatures that were

also busy working.

The children decided to work out

a menu of dishes that would

appeal to the creatures they

wanted to attract; dishes like an

apple kebab where the slices of

apple were skewered on a bent

wire or a plate of leaves selected

because of their different colours

and textures. This selection of

dishes was placed on the ledges

of the sculpture like a café owner

creating a display on the shelves

in the café window.    



WORKSHOP SEVEN
Plants and fishes
making food
together.
This workshop for children and

families took place at the

Biospheric Foundation that is

located in a converted print

works on the banks of the River

Irwell in Salford. This is a

regeneration area of the city and

so in the spaces around the

building and on its roof there is

an urban farm run by the

Foundation. On the ground floor

of a nearby tower block the

Foundation has opened a shop

that sells the food that they

produce on their farm.

It was explained to the children

how this urban farm is very

similar to their own project to

create an atelier-garden back at

their nursery. Both are creative

projects in which the people

involved are working together to

make things happen in their city

rather than being provided with a

ready made result.

The children, families and

teachers were told about the

increasing importance of

intensive food production within

cities rather than our reliance on

food that is imported from

around the world. They were

shown how the Foundation

produces such food by aquaponics

– a process in which fish are

farmed in tanks and the manure

carrying water in which they

swim is then pumped to feed

vegetables in the growing beds

above the tanks

They were shown how the land

on the urban farm is enriched

with vegetable waste and paper

from the city and how important

earth-worms are in converting

this waste into compost. With

their hands the children felt the

heat produced by the composting

process and compared the texture

of the soil before and after the

earth worms had been at work.

The children were fascinated by

what they were seeing and were

given opportunities to express

this through drawing and

questioning 

Outcomes for children
Learning journey documentation

provided evidence of children

developing skills in the areas of

PSED

explaining their own

knowledge and understanding,

asking appropriate questions

initiating conversations and

attending and taking account of

what others say

CL

listening and responding to

the ideas of others, maintaining

attention and concentration

using talk to connect ideas,

explain, anticipate, recall and

relive experiences

building up vocabulary that

reflects the breadth of their

experiences

Physical development (PD)

handling tools, objects,

construction materials safely and

with increasing control

UW

talking about some of the

things they have observed

commenting and asking

questions about their familiar

world

developing an understanding

of growth, decay and changes

over time

EAD

using simple tools and

techniques competently and

appropriately 

selecting tools and techniques

needed to shape, assemble and

join materials they are using

manipulating materials to

achieve a planned effect

Characteristics of
effective Learning
The project provided

opportunities for the children to

be willing to have a go, be

involved and concentrate, choose

ways to do things and enjoy

achieving what they set out to

do.

Impact for practice -
you can:
develop your own growing spaces

both indoors and outdoors

make habitats for mini beasts and

birds in your outdoor space

observe the wild life around you

and take responsibility to look

after it together

change your outdoor space,

planning with the children and

your school community

visit your local park or Garden

Centre

EDUCAT IONAL  OUTCOMES



“ It made me think about things
differently and I am looking
forward to both seeing this and
being involved in the creative
work the children will be doing in
the future.”

“ This project re-affirmed my
belief that there is a child within
all of us. In this work with
children and families PLACES is
inspirational and the enthusiasm
is infectious. I had quite forgotten
how very empowering it felt to
work in this way.”

“ I was impressed by how the
project work was open ended
and could be combined and
added to throughout the term to
come.”

“ I was reminded that it is the

process rather than the end result
that is most important in inspiring
children to be brave explorers.”

“ It is inspiring to see how
children’s exploration of their own
city opens their eyes to new
experiences and learning. It is also
inspiring to see children being
given the opportunity to talk
about and represent their ideas
through drawing, model making,
film and their own individual
forms of expression.“ it reinforced
for me the importance and value
of collaborative working and the
value of being part of ‘a learning
community’. Through this
approach children are listened to
and can develop their learning
journey in unique ways.”

How did the practitioners collaborate with
the project work?
Other members of the Nursery School team were involved in a number of the project
workshops and also attended an INSET training session organised by PLACES. The
purpose was to explain their collaborative approach to the promotion of children’s creative
learning through project work based on the connectivity of the natural and the built
environment. 



hese comments are from one of

the parents who joined her son

on the visit to St. Anne’s Square

as part of Project Three – Meeting

Ourselves in the City.

“I really enjoyed spending the

morning with Freddie and even

though we were part of a larger

group, it really felt as if we were

having a one-to-one experience,

especially on the journey to and

from St Anne’s Square. I felt very

encouraged to engage with him

by asking questions, pointing

things out, especially things I

thought he would be interested

in., When I mentioned the

fountain in Albert Square, he

mentioned ‘a flower fountain’. I

did not know what he meant

until we reached St Anne’s Square

and the he squealed, ”There is

the flower fountain, Mummy!” –

he had excellent recall of where

things would be and what he had

seen on the photographs that

had been shared with him at

school. (I did not realise the

children had seen photographs of

the Square before the visit, untill

later, after speaking to Catherine

and the teachers.)

Freddie can be shy of his

achievements and does not like

being the center of attention, but

I could tell that he was proud of

his self-portrait. I think he also

liked it when Catherine made a

point of showing him the street

markings. This really brought the

whole experience together for

him, both inside and outside the

classroom. Afterwards when we

shared the whole experience with

Dad and Big Sis, Freddie did

mention one disappointment – “

we didn’t get to see a show!”.

Since the visit Freddie has been

asking to draw at home. Whereas

he used to only manage about

five minutes drawing he will now

happily spend thirty to forty

minutes drawing, painting and

collaging.

The following comments are from

a parent who also joined the visit

and the project work that

followed.

“It was a pleasure to be able to

visit St Anne’s Square and gain an

insight into the art project my

daughter was taking part in. The

children had enjoyed the project

from beginning to end as could

tell from my daughters

description of what they had

been doing in nursery before the

visit. I was astonished at how

long the children stayed engaged

during the visit and how

enthusiastic every one was. The

children’s responses were

impressive as they extended their

play and exploration.

In my opinion projects and

outings like this one are

invaluable to the children’s

development. I am contented

that my daughter took part and

has benefited from the

experience. Watching her, as I did,

in St Anne’s Square I could see

how her confidence has grown

through the project. It was a real

pleasure and well done to all!

What the families 
had to say



“ What can we say the children

have learnt? Well as always each

one has their own learning

journey. For Giorgi it was the

forum where he had the

opportunity to be a member of a

small group, gain confidence and

begin to share his ideas about

play and what was happening.

For Lola it was the opportunity to

learn how to interpret someone

else’s marks into sounds. O’Mari,

whose first love is computers,

found that play with shadow

puppets was even more fun and

that you could create lots of

special effects and sounds for

yourself. For Jamie listening with

the head phones was special. For

Sarah and Allegra making marks

as you jump and dance along to

music was the way to do it! Lina

and Haleemah enjoyed making

their own Sidney puppets and

helping them to be good

listeners. For the parents/carers

the high points were the

musicians’ visit and also the

shadow play. So much so that for

those whose children have left

the Centre they want to continue

to be involved and have asked to

be invited again to continue the

listening journey. As practitioners

we have explored different ways

to encourage children to develop

their listening skills. We have seen

these listening skills develop and

have noticed how much more the

children are tuned into sounds,

and how different activities can

foster greater listening. We have

more that we want to explore

next term and to continue our

listening journey. 

The last word has to be from

O’Mari who in the middle of

group time one afternoon

suddenly said,

What the children gained from the projects.
The last but one word on evaluation of the project work is left to Jan Nettleton the Lead
Teacher at Martenscroft Nursery School who worked closely with PLACES on the planning
and delivery of the overall programme described in this book and illustrated in the film.

‘Stop everyone, I’m listening to something’



Notes on the text and further sources
of information.

(1)     John Dewey – Experience +
Education – 1997 – Touchstone
Simon + Schuster – U.S.A.

(2)     PLACES – The Architecture
School for Children (TASC) is a
partnership between architects, artists
and teachers working through an
innovative approach to promote
creative learning in young people.
This approach explores ways in which
the experience of buildings and living
in urban spaces can help young
people to construct and expand their
learning. This is a collaborative
approach based on project work
involving young people, their families
and teachers in a learning process
that takes place in the city.

The name of the school – PLACES – is
constructed from the words used to
describe the elements that make up
the environment of towns and cities.

people: the individuals who make the
built environment their own.

location: the surroundings on which
our lives are focused.

architecture: the spaces and structures
in which our lives take place.

community: groups of people defined
by culture and tradition.

environment: the circumstances and
events that influence our lives.

sentiment: the feelings and emotions
that we experience in and about
places.

The approach to creative learning
developed by PLACES is written up and
illustrated in the book they have written –
PLACES + CHILDREN = LEARNING –
is available by post from
info@placesprojects.co.uk.

For more information on PLACES go
to their website
www.placesprojects.co.uk

(3)    Martenscroft Nursery School
and Children’s Centre: We are a
Manchester Local Authority
maintained provision led by a
Governing Body and Headteacher. 

As a fully integrated school and
centre we have a large multi-
disciplinary team and work with a
wide range of partner agencies and
professionals to ensure quality
provision, which meets the individual
needs of children and families.

Our Mission Statement 
At Martenscroft, we are committed to
providing high quality care, education
and support in a welcoming and safe
environment for children, families and
our local community.

All are encouraged to learn and have
fun in our creative and vibrant centre
where everyone is given the
opportunity to express their
individuality and be at the heart of
everything we do.

We offer:
Nursery class provision with before
and after school clubs.

Children’s centre services.
Full childcare from 4 months to 5
years.
Resource and toy library (RATL).
Local Authority designated special
assessment provision. 

As a designated National Early Years
Teaching Centre (NEYTC), we offer
support and training. 

Please contact us or visit our website, 
www.martenscroftnurseryschool.co.uk
for more information. 

(4)     More information related to the

project as documented by the
practitioners at Martenscroft Nursery
School and Children’s Centre can be
obtained directly from the School on
0161 226 1266

(5)     A number of terms have been
used in the text of this book that are
integral to the approach developed
by Reggio Children; an educational
approach in which teachers and artists
work with young children and their
families in children’s centers in the
city of Reggio Emilia in northern Italy.
They have developed a world-
renowned approach to the promotion
of creative learning in the lives of
young children. In this context they
describe the collaboration between
children, their families, artists and
teachers as a community of learning.
They describe the partnership of
children, artists, teachers and parents
in the creative project approach as
one in which they come together as
co-learners.

The teachers work with classes of
children in teams of two and they
recognize and promote the role of
the built environment of the city in
such project based learning as being
the third teacher. 

The approach developed by Reggio
Children has been very influential in
the way that PLACES works in both its
research and practice. For those
people who want to find out more
about what has become described as
the Reggio Approach we recommend
the following book as a starting point
– Edwards/Gandini/Forman - The
Hundred Languages of Children –
1998 – JAI Press – London.

(6)     The educational approach of
PLACES is to promote children’s
understanding of architecture and the
built environment through their
sensory experience of buildings and

urban spaces in  the towns and cities
in which they live. For more
information on the importance of
such sensory understanding in the
process of learning we recommend
the following book – Juhani
Pallasmaa – The Eyes of the Skin –
2005 – Wiley and Sons – London.

(7)   Cambridge Journal of Education -
England - Sept 2006.
Adaptive Educational Environments
as Creative Spaces - Loi and Dillon      

(8)     The art of inventing stories
developed the Italian author Gianni 

Rodari was very influential in the
development of the Reggio Approach
to children’s creative learning. The
book that describes his storytelling is
– Gianni Rodari – The Grammar of
Fantasy – 1973 – Teachers and Writers
Collaborative – New York.

(9)     A copy of the book PLACES +
CHILDREN = LEARNING is available
from info@placesprojects.co.uk

(10)   This is a book by Steen Eiler
Rasmussen that explains an approach
to understanding architecture
through the senses  – Experiencing
Architecture – 1997 - MIT Press – USA.

11)    PLACES contact details are on
the back cover

12)    Edith Cobb – The Ecology of
Imagination in Childhood – 1977 –
Columbia University Press – USA

Text written by John Bishop

Photography by Catherine Clements

Film by Daniel James Wheatley

Design by Mike Swift: 
www.manchestercreative.com

Thanks for making it happen

 Finally, we take this opportunity to say thank you to all the children,
families, teachers and other collaborators for the contribution they
made by joining in this programme of project work. 



‘Going Places Growing Places’ is one of many projects by PLACES. Their most recent development is the ‘pop up’ project The
Architecture School for Children. During these projects the children will work in Manchester City Centre and also in our newly
established  Architecture School For Children which is located in a converted warehouse at 113 Portland Street M1 6DW. 

PLACES:   113 Portland Street, Manchester  M1 6DW.  Email:  info@placesprojects.co.uk  Website:  www.placesprojects.co.uk

PLACES would like to take this opportunity to thank the children, their families and the teaching staff at Martenscroft who
collaborated with us on this project , and the city of Manchester for being such a wonderful resource.
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